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- 7

Almost a half cem‘tmy ago I s p ed intc my first classroom in a one-room log school in Northern
Saskaichewan. I faced ﬁﬁ” -five s d_emg in gr “adCS one through ten. Thereafter I taught about an equal
number of years in the primary (divﬁsi@n one), elementary (divi ion two), high school (divis om three and
four) and Umwerswy systems. During the last decade my main job has been nhu raining of PhD.'s. Almost
from the first year of teaching [ realized that the skills of writing had been woefully neglected. Afteracouple
of years of muddling toward a practical systern I visited Mrs. Ingham and read the stories which her grade

Even the poorest of her stories were better than what my grade four's were

one students were producing. Ev
writing., Por an example of the work of Mrs. Ingham's students see The Blended Sound-Sight Method of
Learning.! Listening carefully to her explanations, I returned with determination to produce with grade four
something to at least equal Mrs. Ingham's grade ones. The result over the next decade was her mlmdatwn
and my additions and modifications which produced the syllabus, classroom management and teaching
method outlined in this book. Every sumumer since 1979 the writer has had the privilege of working as an
assistant to, and under the tutelage of, Mrs. Ingham in seminars with practising teachers. These seminars have
been in the Blended Sound-Sight method of learning. They have added new insights. They have promoted
new perspectives. The method of writing instruction, described in the following pages was developed in
multiple-grade classrooms which are not very different from single grades. The higher the grade, the moxe
diverse is the ability and achievement levels of the class. The teacher of a grade eight class faces student
achievemnent levels which almost span the same range as that one-room school in Northern Saskatchewan.

g

Students who enter university do not know how to write. One can only imagine the illiteracy of those wh
are unable to enter college. Almost every Canadian university has organized compulsory courses to teach
written communication skills. There are cases where siudents are prepared to graduate except they ha
failed to pass the writing course.. The method proposed in this volume is Umhzek in teaching an mteﬂswc
writing course to first year undergraduates. In unit eight, a grade four and undergraduate essay have been
set side by side to demonstrate that siructurally they are identical. Good teaching procedures are universal.
They apply at multi-levels. Variations occur in pacing. Variations occur in reading levels. Studenis should
enter university, writing as well as they read.

The schools are filled with meaningless language exercises such as workbooks and assignments which fill in
theblanks, one word answers, multiple choice, underline or circle the correct answer. No wonder hi igh school
students can hardly write a correct sentence. Little wonder that so many students at university dread the
essay assignment and go searching for classes which require the least writing. Consequently sore university
COUTsSes h"lV@ auccumbed to mlti] ple choice. Lecturers wring their hands aﬂd call for a return to the intensive
teaching of grammar. Helpful as grammar may be, it d@eg not by itself teach one to write a sentence, a
paragraph or a short essay. The system outlined below has been worked out in elementary to university
classrooms over forty-eight years. Iiis yet far from perfect because the writer is still teaching people fo write.

The method continues to evolve. Fach year changes are ma de, new techniques d =y cﬂoﬂjeﬂ ic meet the
problems which in previous years had been "let go." Teacher acdvised to rid their ]
exercises which have plagued language arts. Rather wes Hould a‘gem‘ h Le timne in tea h

of writing various styles of compositions such that a future generation o

to take notes and organize, Ouﬁzhne, and write an essay, a narraiive or 4

L produ
~mj ency
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subordinaie clauses in their writing, teach them and
Regardless of how often a student correctly identifies a noun ¢
he uses it in his own essay, creative story or book report,
internalized his new knowledge and *'Qade it fu VU@ nal. v er}

in their cox mpositions.
nship in the sente mx,,

untik
ANTOoL 1@(; confident that he has
acher will discover that 4 h re
el

are
problems with vesl tenses using "had.” I their uses. Thereafter insis pom
them being usedmcomp@gmom Acmreaolmﬁ S0 vMa_nmm 1gea ac <ills when the need arises f@ hem.

This method of learning teaches eight different siru ctufes ofwriting. These are shown below in the sequence
i which they should be taught. ’Thele isa cmnul re skill development as you move through the ien uniis.
1f the teacher decides to skip one unit, certain sk ﬂl W:Ll be lost which will hamper suiccess in the next unit.
Whether one teaches primary, elementary, secondary or university one should begin at Uﬂiﬁ one and proceed
through to unit ten. The only difference between teaching primary or secondary is that the level of reading
material wili change. Furthermore, reading materials employed should always be two or three levels below
the grade level of the class. Reading should be easy, in order to allow the students to concentrate upon writing
skills. All marking comments are directed toward the specific writing skills which have been taught. As in
any other endeavour, writing requires practice. Once this programme is begun it should be pursued every
school day without fail. Writing has declined in quality because it has declined in quantity. This is because
modem teachers are unwilling to mark piles and piles of scripts. This method demonstrates how teachers
can reduce the marking burden. In the units listed below, it should be noted that following one unit onnote
taking and another on summarizing there are two streams in the syllabus; one moving toward the goal of
essay writing, the other to creative writing. By the completion of the course a siudent has at his command
eight distinct structures - or models - from which to choose when deciding upon the approach to any specific
writing problem or assignment.

Within the syllabus I recommend that grade one can achieve to the end of unit three. Unit three employs the
Ingharn model as demonsirated in her texi.2 Grade two should be able to becm with unit one in Sept emb@
cfid complet@ unit fiveby June. Grade three should complete from vnit one to sevenand grade four fr :
one tonine. A grade six or grade eight teacher should also begin with unit one and complete all ihe units. It
must be stressed that icachers of all grades begin with unit one and move through the entire syllabus in
sequence since there is an accumulative build up of skills. In the high school, units one to five must be
completed in two weeks for each. The high school teacher wishes to get io research reports, creative writing

Written Communication Syllab

Grade Level Creative Wriling Units Essay Writing Subjects Transferred
All grades 1. Note making
2. Summaries
from notes
End grade one 3. Story surnimaries
End grade iwo 4, Summarizing
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and essays as quickly a p@oc ible y
rushes in order to cover the syhabm at first year v
theradical idea that one follows the same p ‘;Y“Og
yearus _Jjersiti;y Asinreading, writin gha abasicunity eruc_n
e ¢ senfence in the same Way

about a cat UStb ave a good en admg a final clincher - just like

I classes where one teacher is regponsible for content subjects as wel
suminarizing a reference has been taught and pariially mastered in rh
continuous nature can be achieved by transferring the skill to one “d e conient abJed:\\ Th yLab 115
suggests ransferral to science. In the language perwod the c\”acnm : roceeds to unit five on "Stories
Pictures,” in the science period she is assigning topics for students to find a "lezm_ cy reference, sumnmarize,
make notes and write it up. By the completion of unit eight, studenis are summarizing references in the
science period, doing research reports in health and essays in social studies. In the English period they are
beginning the unit on critiques. In theory the class is practising four different writing styles each week. In
high school where there is a separate teacher for each subject, this intensity of conceniration might be p@ssibie
W)Lth careful coordination. It would not be easy in most situations. The writer's most successful application
of the transfer system took place in a school where he was responsible for the English and social studies
curricula for the junior high grades. This doubled the writing practice of the studenis. Transferring provides
practice. Transferring demonstrates relevance. Within this method of teaching the mulii-subject teacher
secures marked advantages over the specialist in a single discipline.

This method of learning stresses modelling. Besides the Ingham model in unit three, others are introduced
during subsequent units. It is the firm conviction of this writer that students must master the model.
Creativity should be within the boundaries of the model. There is a great deal of "hokum" talked about
creau‘vﬂ:y Just as a child is not being creative when he miss Qeﬂs Ty d or writes in oen”r TIC
he is not being creative if he fails to mch de all of the elen
creativity is confused with bad writing. To some re
a good writer like a good army officer must leeun o obey i ﬂu?e@ before he can be tru Bte@" to make mum
Within the b@bﬂd&fl@S of the model there is ample room for cmaﬁwty., Creativity relates to what one writes,
the model {0 how one writes.

o

o
&
5

This book is not a philosophy of written communication. Itis a practical "how to” method of teaching writing
which has been developed in the classroom. It has inspired confidence and enthusiasm in the majority of
teachers who have applied it. It genem tes excitement such that the majority of students will write on topics
of their own choosing above and beyond those assigned in class. As a high school teacher, I recall dreading
wet and rainy weekends - and there are many in the lower mainland of British Columbia - because they
invariably produced a crop of new, unsolicited compesitions Monday morning. [ emj@y criticizing writ

ter
compositions but the flood was occasionally overwhelming. Inmy university career I have taught at two
universities in Nigeria, at Makerere in Uganda, at Chancellor in Malawi and at Dalhousie and U.B.C. in
Canada. From all of these come meanuscy ‘wpfrs of theses chapters and potential articles seeking criii
comment. Thisis less a testimony to the value of my critical appraisal than it is to the enthusiasm for writing

which this method engenders.

The first edition of this book was pubk
Three critwsms of that edli@w weho

JD@H i h( T
secanise he |

coqsmms Lh'm m nus
ciassr@@mo So much had Tucw T

that kids in the 1%0 swere
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Much of the material, however, ishighly reles ; .
teachers are more successiul in adapting t Ljﬂwlﬂ\\ enior teachers tended to b

The second weakness of the first edition was that it stressed structure af ¢
because [ developed my structural models when I was teaching in the lowe
Mrs. Ingham’s structural model had solved most of rny ClOLSDTO@ICﬂ problems withn
that other models should be developed for library reports, essays and all kinds of other types of ¢ p sitions.
Since the first edition had been targeted at the primnary, it naturally followed that structure W@uM feature
heavily. It was in fact Shirley George who picked up on the few hints in siyle in the f_ st @dmem asked for
amplification and began to introduce them into her grade one compositions. She invenied the term "dress-
up" for the first semester of the style syllabus. That turned me in quite a new dufecﬁonw The edition on
structure had been published. Teachers could read it. Was I to go over the same ground in Grouard's
Seminars, in-services and public lectures? Consequenily, since 1988, Shirley has been teaching style to grade
one and other master teachers have sent in students' work demonstrating how favourably they have reacted
to it. As a result the additions to this volume concentrate upon style.

The third weakness of the first edition involved source materials for units four and six. Finding material for
library reports from more than one source proved a tiresome and soractimes fruitless endeavour. The
objective in units four and six involved introducing and familiarizing students with the research method. The
objective was often frustrated by the inability of teachers to locate three library sources of the proper
manageable length, at the current reading level and for the chosen research topic. Let us assume the research
topicinvolved beavers at the grade four level. There are numerous books on beavers but few suitable. Many
are rich in pictures with little reading. Others long and complicated at the adult reading level. Finding one
appropriate source was possible, securing three very difficult. Providing copies for the whole class added
vet another burden.

ere ’wpm‘oﬁam il
F) i

| to tap into the vast store of written

5

endangered species and the desﬁ-vch@ﬂ of L‘h@lf ha@i aﬁ, So we decided
material about the family life of chimps, the vocabulary of dolphins and elephants and the songs of whales.
That series has been employed in chapters in this edition. Ithas theadded advantage of being free of copyright
restrictions. This new series should relieve teachers of the search for appropriate source material and allow
themn to concentrate upon the research process and the structure of library reports.

Readers of this volume from the senior grades should be aware of the tendency to look at a grade four story
and say to themselves, "Obviously, this is not for me." Or when "Napoleon” appears in the title of a chapter,
do not assume as a primary teacher that the material and methodology is irrelevant to you. When Shirley
George finishes an in-service lecture on "Nip, the Baby Bear" (cbviously grade one level), some grade five
Leachers will say, "Thope you will, this aftemoon, address the need of the intermediate teachers.” Lr however
she gives exactly the same lecture on the exactly the same skills with exactly the same method using "The
Elephzmi‘ Kingdom" of grade five level, it will be primary teachers who hope she does not forget Lhem later

in the in-sexvice. Shml@y carnmot and I cannot, repeat the same material and meyh@d@'ﬂ@vy with grade onelevel
reading, grade five level and finally grade ten level. Grade fascination and tunnel vision have so plagued us
that some are saying "let's have the unmarked classroom." Like phonics, grammer and spell mg, the grade
must be obliterated. "Forgetit!" One may Lmdevstamm why that res ponse is popular, but we mu i
to soive our problems exclusively through the process of a‘b@i mom )
American position where there is little ieﬁzm abolish except ik

rong with grades or gram except that .

Lo
I3

TO ONEe 1ea @Lmv keve} to the other, trusting that
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. T
me.

The Biended S

it

These are Sample Pages for preview only! Copyrighted Material!




= Summar

The note making employed in units one and two was designed primar ”ly for descriptive stories and lead:
easily into science, social studies and health. The Ingham chart is use 1 for narrative stories, where ihe
paraoraphg are not always clear because there is considerable conversation. When a teacher collects stories
to use for this unit she should keep in mind that the story must have a who, a where, 2 what and a plot. For
maierials you r@quﬂr@ about twenty stories. The ones which you teach in class - in the brainstorming sessions

- might well come from the reader. Those in the file should be ideally about four pages in length @ﬂd made
into Iitile booklets with bristol board covers. Samples of stories from
grade one o five in this category will be found in 5 file box at the

Story Sequence Chart Blended Sound-Sight Seminar. One of the stories from that series,
. O

"Ear Muffs for All" is a grade one story but would be useful for the

. . s gr y
L. Whoisin the story? ., purpose of written communication for grades one to four. As inunit
mere joes ;he h‘;e‘ one, a teacher should have stories of readmg levels below, at and
i1 Nhi?iiog:sheel 551; like? above her grade level. In addition to the reader stories for teaching
) ) sessions and the ten stories in the file, there should be short stories for

What does he say or do?

1. Problem or surprise teaching sessions in the classroom library which are suitable for
summarizing by the Ingham chart. The New Practice Readers, so
/V ideal for umits one and two, are not suitable for unit three which

/\ sequence | require stories with a well-defined plot.

The story seq nce or hgham chart of the Blended Sound-Sight

solve the problem Method of L wwh to be se

br—: ?maﬂo 1
Clincher reflecting title.

everywher
for the entire m
are employed within this syﬂeﬂm;ts° AH of the m@dels, and the hmmg
of their introduction, are shown in appendix B. This writer made two changes in the Ingham model to adapt
it to the higher grades. The first was the addition of roman numerals to indicate the paragraphs. Grade ones
arenot taught paragraphs. Secondly, while Ingham's studenis wrote excellent sentences to close their siories,
as anovice teacher Thad difficulty in getting equally good results. Consequently Imade the rule and included
it on the story sequence chart that the clincher sentence should repeat ¢ the ke v words of, or reflect, the fitle.
The Ingham chart should be prominently displayed throughout unit three as a model for student guidance
in summarizing narrative stories.

Teaching Procedure

In grades two and up this unit should open in early November. In Anna Inghaim's personal classroom the

chart was introduced in late November and some grade ones were writing story summaries by Deceraber.

That is a goal to which grade one teachers should aim. Ingham recommends that summaries s ;h@uld begin
t lea&bj February. The twelve steps to good story writing noted earlier, are crucial in bringing grade ones

4 A
and other primary grades to thatlevel of competence. Open ﬂwc unitin grades two and up by teaching areader
story in the reading period. Read the story. IHusirate the story Ch@l‘ﬁ] read %;“wu as a group and in parts with
anarrator. For purposes of illustration of the teaching procedure in written communication, we will use the
siory of "Har Muffs For All" as reproduced.

Whern "Bar Mutfs ]

e
a chalk
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Mother Bear and Father Bear had fun in the snow.
Little Bear and White Rabbit had fun, too.

“Put on your mittens, Mother Bear," said Father Bear.
“Then we can make some bears out of snow.”

“We can make some rabbits too,” said Little Bear.
“Tarmn cold now,” said Mother Bear. “My nose and ears
are cold. Let’s go home and build a fire.”

“My nose and ears are cold, too,”

said Little Bear. “One, two, three. [tistoo cold for mel”
“We can go to Ben Bear’s store,”

said Father Bear. “Then we can get some ear muffs.”
“Here we are,” said Father Bear. “Now we can get
some ear muffs. What colours do you want.?”

“T like the blue ear muffs,” said Mother Bear.

Father Bear wanted green ear muifs.

Little Bear wanted red ear muffs.

Little Bear said. “One, two, three, four. I like this big
store.”

Ben Bear locked at White Rabbit's big ears. “I do not
think I have ear muffs for rabbits,” he said. “But]will
look around again.”

This time Ben Bear saw just what he wanted. “Come
here, White Rabbit,” he said.

Then he pui something on White Rabbit
White Rabbitlaughed and laughed. “Now Thavesome
ear muffs, too!” he said.

Outline Using Noumns

1. three b’eérs;, rabbit
1. forest ’
-2, snow bears

1 threebezrs rabbit
1. Bived
2. wwent out

1. Ben Bear
2. Rabbit

T stockings
SLodaughed . o
. mauffs for all
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outlivie could be either- or ambdure-of &
reader stories with the class which might mean
in each lesson. St d@ntc will be «LL,\;_ i
independent individual story

tensto

At the mid-point in the unit the group migh;
outlining for two monihs in the first 7o ely copying the

But students in this group may not be finishing their summaries. 2) middle ten. rfhc: ey sh@wld be
independently outhnmo‘ and summaﬂzlfé stories irorr the file. Lﬁese stories are especially selected and
possess most of the demenb of the model, a who and when, what, problem and plot. 3) to p ter. This group
should be outlining and summarizing library stories. This is a more difficult assignmentbecause such siories
may not conform completely to the chart format and are normally longer than those in the file. When the top
group either begins to run out of suitable library stories, has re-coy Oued their best summaries on design pages
for the magnum opus or is showing a flagging interest, it is time to end the unit and move on the next. The
other reason to end the unit would be that the monih is over. That is the poorest reason. The top group is
the "engine” which should determine the teaching pace and timing. By the end of the unit the teacher should
hope to have every student working inde pcﬂdeﬂtly either in the Lﬂe or library.

Reminders and Public Speaking
Don't forget the reminder signs! There are three new writing rules to teach during this unit and a reminder
sign for each because these new rules will be applied henceforth in all
. . written work., The three new signs are illustrated. The first reads "a
Reminder Signs 52 Y p .
o T aragraph equals or has more than three sentences." By following the
Unit Thres paragraph q l lw than th fer By foll g th
Ingharn chart it is possible that one paragraph might have less than three
sentences. In such circumstances instruct students to make up the required

P 235 details. The second new skill is that in a summary, the final clincher - the

last sentence - should reflect the title of the siory. The rule reads "the final

Title < Final cflmchef reflects the m‘de " Theword "reflect” is chosen con »\cw_owiy The top
Clincher students may experimentiith synonyms and other ways of expressing the

fitle. For the lower ten "reflect” may be translated as "repeat.” When
creating chalkbeard cutlines the teacher must always @bev this rule. In the
one vss per paragraph xample above, the title "Ear Muffs For All"is repeated in the final detail in
) bothchalkboard outlines. The original siory ended with ahe rabbit exclairn-
ing "Now L have some ear muffs, t0o.” The outlines suggest that the ending
of the sumrary should contain "Mulffs for all” as in "Now there were ear muffs for all.” The third remmdeﬁ
sigris interpreted as "there should be one very shori sentence of five words or less in every paragraph.” Short
sentences add variety. Individuals quickly develop a sentence rhythm. By grade four the rhythm is
entrenched in which sentences tend to be of similar lengih, either uniformly medinm or uniformly lengthy.

The rhythm induces drowsiness. The subordinated clause exercise in unit two was designed to produce one
long sentence per paragraph. This rule should pmduce a short one. Short
sentences are often more difficult to write than long @nec In marking, the

her is o rally king for obedience to i it
Teach at the Point of Need Leachex is ge@exaﬂy l?@?i\mﬁ? M): @be@h\eﬂcp to all «,he rules laid 4 ovrfn m the
reminder sexries. lm this unit the teacher specifically is w 1 hing for these
new rules. The signs not only remind the studenis . rermirid
-99 letters: 100 = numbers teacher.

Remember oo, t
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collective nouns as in "The herd -

thinking of a large mmﬂmber of animals and "they”

8

E’f

"a pronoun agrees in case with its preceding noun.” Teaching of these igcmuq
Pro blem is reten on. A reminder sign will help. But the signs will not remind unless 'Ebc teacher reinforce
d kills af Wecﬁi once each writing day.

By the end of unit three or early in unit four it will be opportune io introduce advanced skills in public
speaking which for convenience we shall call stage two. The public speaking programime should have been
operating in stage one for about six weeks by this time and most students should have had one opporiunity
to speak while a few will have had anumber of practices. For those competent to advance, the time has come
to initiate new techniques. In this as in writing, the top five form the engine and not all studenis will develop
at the same rate. It would be surprising if ihc most competent writers were also the best speakers. Itisnot
likely. Buiwhile the top group works on the new techniques the remainder of the class will contirae at stage
one. Henceforth the class criticism of a speaker will have to include whether he or she is prepared o move
to stage two. Rather than the teacher, the class decides who is ready for advanced public speaking.

In the early phase, speakers stood still at the podium while in the new stage they are taught to move around.
Have the speaker make a large cue card from which the notes can be seen from a distance of one metre. The
card is on the podium or music stand. The speaker stands at the podium while he gives the title of his story
and his name, then walks about a metre to the right and looking diagonally across his audience speaks the
first paragraph. Walking back to the podium for the second paragraph, a metre to the left for the third
paragraph and back to the podium for the final clincher. The sequence is walk and check notes at the same
time, then speak. Walk and check, speak. Refrain from speaking while walking. The objective is movement
which enhances, but does not interfere with delivery.

Youmight also suggest numerous styles of intmducﬁ on such as "honoured auegts ladies and genﬂemen, mmy
story today is called 'Ear Muffs For All," or "teacher, fellow students,” or "the principal, honourad
teachers and feilow students.” You are preparing ;ﬂ,Ldr—‘\m when you mig ‘@ invite other ;

tohear your best speakers perform. Also promote” parents, , visitors and fellow studenis” or "mothers, fathe:

ladies and gentlemen” for a potential parents’ night.
o (e}

Chairman's Introduction Chairman’s Cue Card

Ladies and gentlemen, fellow students, it is my pleasure to I.
introduce Gordon Haig. Gordon is a grade four student at
Parkdale Elementary school. He has a very fascinating story
to tell you. Gordon Haig...

alutation
pleasure to infroduce
grade four, Parkdale

©
fascina rmg story

w

SESES

If the introduction is said at the podium, the first paragraph o the left, the second back at the podium and
the third to the left, the clincher will come back at the podium. You might also begin to train chairmen o
iniroduce the speaker. They may need small cue cards.

Unit three ends the written communication syllabus
summarized about thirty stories between January and ijn .
many recognize only in theory - for continuous praciic

achievement in sports or acfing, in music or In writing.
should they write. Examples @f grade :
-Sight texi. The ’UWOWDO were ¢
. No story was

Anne Ingl
i m*vah,s zes the ne Wil
h

the success of ax

ce

faxv

.4,44

dstakes are included
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very short sentences to create dramafic impact is beyon Note

"Betsy Mm miped,” "Tiwas Haster,” "Away ran the animals I "What

you know? W sac *ke ! (p M5; I ner@ iS aremarka bL: range @f voc aowmy as in "the squirrel cri@ :

little mouse chattered clinchers on pag
areexcellent: "Tlar O’mew\m; " These

COKﬂp@S1 tions set or all feachers.

Allteachers of written communication from grades two to university should p@mder over what six-and seven
-year olds canachieve in writing style -if the v havebeen taughi - Taﬂﬂev’ them being busied filling in the blanks
with "saw" or "seen,” picking out other writer's topic sentences and subordinate clauses oridentifying simniles,

netaphors and alliteration. Thei hm_ph«:mmn of these compositions for teachers of grade two and up are clear
to all but the most cbtuse. The further up the grade ladder you teach - or think you do - the more nasty and
unpalatable the implications become.

The Space Motivational Writing Progress Chart

In the Blended Sound-Sight reading programme it is recommended that teachers employ a motivational
device - a library progress chart - supporting the library sharing period. Bach child moves a figurine along
areading level, later up magic stairs and finally into an airplane making one move after each book read, later
after every five and finally after every ten. The library progress chart serves two basic purposes, the first to
show at a glance how each child in the class is progressing and the second to serve as a motivational device.
Since each student is desirous of making a new move the chart motivates further reading. Once the child has
reached the end of the progress chart he or she no longer requires artificial stimulation. The joy of reading
takes over. Reading becomes its own metivation. The progress chart is no longer necessary.

The writing programme of the Blended Sound-Sight employs the theme of space travel in a similar marner,
for exactly the same reasons and in the expectation of similar results. In the writing mad the student enters
a control centre, then the rocket launcher to blast off, passes through the atmosphere to Lhe Moon

to Mars, through the astercid belt to Jupiter, Saturn, Neptune, Uranus, Pluto or bac arth. Itis a tour of
the solar system. The student travels our galaxy. He moves his figurine after three acceptable pieces of
writing. The teacher must determine what standard of writing qu ahﬁes In unit three, for example, when the
student has written three narrative story suunmaries the ﬁ@-urﬂe might be moved. Tne round trip tour of the
solar system would require forty-eight compesitions in sixteen moves. In grade four and higher, the space
writing progress chart would accommodate six pieces of writing and therefore two moves in each unit of this
syllabus. In grades two and three it is sirongly recommended that the teacher utilize a wall chart the size of
abulletin b@ard and following the accompanying illustration. The figurine might be an individual in a space
suit. Bach child might choose a space name, initials plus any combination of nu‘mbezg For examnple, Karen
Borosky might be K6B7. This would be printed on the space suit of her figurine. The space iravel theme is
the writing progress chart which motivates as well as indicates each chld s progress.

then hops

-

(D

In grades four to eight a more elaborate device is recomnmended with the planets cut from mfdboafd painted
roughly according to how they appear - Mars red, Nepiune and Uranus green - made in velative sizes and
hung from the ceiling of the classroom. It is also recommended that the figurine changes as the deﬂnwv
progresses. Itbegins as a person in a space suif which moves infto the control centre and ﬂOJ et 1oﬂmvhe ‘
located on the wall of the classroom. At the rocket launcher the space person gets into a rocket and ¢
number fifteen he blasts off through the atmosphere, The cone is cut eway. The space figure t ereaﬁ:e? is
attached to hisrocketby a string. Afteritpasses the moon, Mars amd the asteroi ds, rhe s' ace figure abandons
his rocket and changes to a space ship in which the rema de. !

enhances the classroom if

the planet:

are hung diagonally |
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The "Space Manual"is strictly top secret. While working at i, the student mustnot communicate with anyon

even the teacher. The student must not tell anyone about what is in the file. Secrecy is 2 component of u__m
motivation. Asa good psychologist, the teacher knows that if you want something widely discussed present

@

it as a secret. Even when there have been leaks all over the place, the teacher should maintain the official
atmosphere of secrecy. The technique is well known. In international relations although super power secrets
appear universally known, they continue to pretend absoluie secrecy and keep emphmizx_m‘ wational

=N

security. The teacher merely behaves like a modem great power. The practical advantage to the teacher ¢
the official secrets act is that af least in class the studeni moves in ﬂ_md out of the file without talking to D'a:hm‘s
or the teacher. When the studenihas completed the file onMars, the final page of the file instructs her tomove
her figuring to that planet. The space file ensures that the students learn about a planet before they land on
it. The smdeni moves her rocket to Mars, places her space book in "the secrei drop” and rejoins the regular
class. The "secret drop” is the designated location where the student leaves her space book for marking. The
secret "Space Manual" containing all of the files, instructions for making the hanging planets, patterns for
figurines, control centre and rocket launcher, the space decoder and flight preparations are available at the
Blended Sound-Sight seminars.

In writing as in reading, students enjoy what they can do successfully. Achieving success in either depends
upon mastering skills. The reminder series reinforces gkills. Public speaking develops oral skills in tandem
with written ones. The space writing progress chart motivates students to practice so as to achieve anear and
clear goal, a new move in space. The "Space Manual” acts as an envichment activity. It might be unveiled in
November, a month not exactly noted for its exciternent, Haﬂ@vve@n being over and Christmas yet far off. The
space travel device should assist students toreach a ‘ievpl w‘-‘ ejo / of writing becomes their raain
motivation. Students, indeed all people, want to write. o't Maﬁc sure your siuder
can. Children become very excited aboutreading. Liopensa avniverse Lhem They can become much more

xcited about writing because it touches that creative spark which lies - often dormant - in every individual.
Once the teacher ignites that spark, he or she will be amazed at the explosion of energy which it releases in
a classroomt.

'1.
L

Model Namrative Story: The Fox and the Crow
One morning a plain black crow sat on a branch holding in his beak a delicious piece of cheese. ATOng came a
fox, who had smelled the delicious cheese. The fox came and stood under the tree, and bowed politel he
crow. "Good morning, my friend," said the fox. "My, how well you are looking today!" The crow V\ as very
pleased at this, but of course could not reply because of the cheese he held in his mouth.
"Your eyes are the most beautiful L have seen,” the fox went on, "And, as f ers - how black and gl
they afe’” The crow was even more pleased, but still said nothing. He just sat on h is b ranch and swelled wi
pride. But the fox went o

i

"I have been told," he con L wued,
could not possibly be so lovely a
the whole forest. Do sing ] st
beak wide, cawed loudly,

sh Lovld like s
1 would

i youl Your vol
st /vond&ﬂ

he crow. He ope Jff ig

fose.

"Thank you so mu
delicious. Another

LE
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Story Sequence Ch

I Who s in the story?

Where do they live?
Where do they go?

I What do they look like?
What do they say or do?

I Problem or surprise

sequence
solve the problem
clincher reflects title

A ﬂu;ming fox came p
met while the crow saton a
fox made himself comforta ble
plar his strategy. Clearly, he w i
unsuspecting crow. So began [bc ory
crafty fox and the credulous crow.

The childish crow was proud because ke held a
huge chunk of cheddar cheese in his mouth. The
roguish fox slyly praised the bird's beauty.
Your eyes are like stars. Your feathers are more
beautiful than the peacock's,” he swooned. He
was flattering the bird shamelessly while old
crow swelled with pride.

The crow was gullible. The mischievous fox
wanted the cheese. The wily fox told the crow
that he had a melodious voice. The crow fell for
it. He opened his mouth and cawed loud, long
and lustily. The cheese dropped into the mouth
of the fox. The crafty fox called to the credulouS
crow, "There's a price to pay for great naivete.”

kboard Work
collective class
I Topic: fox, ccow
1. tree, forest
2. comfortable, straiegy
3. dupe
i T crafly,

Cha

creduicus

i1 Topic: pmud cheese

1. praised birds beauty
2. eyes, stars
3. feathers - peacock

clincher: flattered, swelled,
pride

Synonyms: crafty

sly, cunning, wily,

roguish, mischievous

I Topic: was gullible
. wanted cheese
. melodious voice
. cawed, loud, lustily
4. cheese dropped

clincher: crafty, credulous
Synonyms: credulous
simple, gudlible, duped, un-

uspecting, childish

(OIS ]

The Good King's Feast

A good and great king once sent letters to all parts of his 1mvdom to say that on his birthday he was going to
give a feast and a purse full of money to all the poorest persons who would come. So from all paris came poor
folk who wanted to share in the king's good gifis; they came from east, and west, and north, and scuth. One
poor blind man was going slowly along the Toad feeling his way - tap! tap! tap! - with his stick; but, of course,
as he could not see, he could not go fast, and he feared that he would not reach the palace in time.

At last he fell against a lame man, who could only creep a step or two at a time, and who also was irying to get

to the palace to share in the good king's gifis. Sothe blind man s aaid to the lame one
back, you can tell me Nhlch way to w 'ﬂk, because you can see,
time after all.” And so they did. And the king was so much oleased w.
he gave each of thern twice as much a

s he gave to any one else.

, "Lf you will climb on to my

nd I can walk fast, eo that we may both be in
hen he heard how they hﬁ_d come, that
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